2. Self Assessment of Academic Programmes at the
Faculty and Nature Conservation by Makerere
University
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» Itwas envisaged that the assessment
— would serve to improve the attractiveness of the programmes

— and improve the effectiveness of the Faculty in providing the
required training to satisfy stakeholders.

« It was the first time that an assessment of this
nature was been conducted in Makerere
University

— and it was therefore desired that the lessons leamed would be
used to roll out the method of assessment to the rest of the
University

The Assessment Committee

« The persons responsible for the programmes: the
Postgraduate tutor and the Deputy Dean

» Members of the teaching staff
» An administrative member of staff (Dean)

« Two MSc. Students

+ Members of the Quality Assurance Unit
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« The assessment closely followed the guidelines in
the AFRIQ'UNITS guide for academic programme
assessment

« It was ensured that the committee understood the
assessment criteria and was clear about the objective
of the exercise

- This was necessary for ensuring that an objective
assessment was undertaken without focusing on
finding faults
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Overview of results of the
assessment

+ The assessment was comprehensive covering
probably all aspects of the programmes i.e.

* Educational Programme
— Aims of the educational programme: generally not clearly stated

— Study plan and its structure: revealed some overlap in content and
inadequate coordination mechanisms

» Teaching Organization
— Management and planning: structures existed but not publicized

— Management and Organisation: monitoring and control
mechanisms not documented

+« Human Resources
— Academic Staff: strength in terms of humbers and level of training

— Administration and Services staff: training levels of technical staff
generally not tailored to needs of the programme

+ Material Resources
— Classroom: sufficient for BSc but inadequate for MSc
— Laboratory and workshop: ill equipped
— Library and books available: inadequate
* Educational Process
— Students care and integral training: insufficient
— Process of teaching-leaming: not adequately evaluated
* Results
— Results of the educational programme: mechanisms exist
but not sufficiently operationalised
— Graduate Results: No regular feedback on their satisfaction

— Academic Staff Results: only informal mechanisms of
assessing dissatisfaction

— Society Results: monitoring system not operationalised




+ Strengths, weaknesses
and 13 broad areas of
improvement were clearly
identified in the
Improvements plan i.e.

1) Teaching and learning
2) Research and innovations
3) Outreach

4) Organisation and
management

5) Quality assurance
6) Human resources
7) Library services

8) Information and
communications technology

9) Laboratory services

10) Staff and students support
services

11) Physical Infrastructure and
Development

12) Resource mobilization,
investment and financial
management

13) Internationalization

A monitoring plan with
responsibilities was developed

honest

« The tool provided an objective opportunity for the
programmes to be assessed: hence the team was

« Itenabled the assessment of other aspects that
influence the effectiveness of the programmes e.g.
the student support services

- Itenabled the student participants to provide their
inputs aimed at improving the programmes




Impacts

There was an increase in the number of students
enrolled after review of the BSc programmes

The staff are aware of the need to address various
weaknesses identified e.g. providing time for students to
conductindividual study

Staff are also aware about the importance factors such
as student support services for purposes of leaming
The assessmentteam is now equipped with skills of

carrying out a similar assessment (within Makerere and
probably other Universities)

Acknowledgement

The AFRIQ'UNITS Project
The DVC AA’s Office
The Quality Assurance Unit

The Assessment Committee




ANNEXES







1. The Guide for the Academic Programme Assessment
in East African HE Institutions

PREFACE

The Sustainable Quality Culture in East African Institutions through Centralized
Units project (AfriQ’Units) was designed to facilitate regional cooperation in aca-
demic quality assurance, support the development of a coherent quality assurance
policy and strengthen the implementation of integrated quality units within three
East African universities located in Kenya, Tanzania and Uganda. To achieve this,
AfriQ’Units focuses on training their management and administrative staff to imple-
ment the quality assurance policies, apply the models for assessment of academic
programmes and institutional services, as well as to manage quality offices within
the universities. The project counts on the institutional cooperation and sharing of
knowledge between Moi University in Kenya, the University of Mzumbe in Tanza-
nia and the University of Makerere in Uganda. Other contributing partners in the
AfriQ’Units project are the Inter-University Council for East Africa, the African As-
sociation of Universities, the German Accreditation Council and the University of
Alicante. Once the project is completed, these universities are expected to be ca-
pable to perform continuous assessments and monitoring of their performance,
both concerning their services and programmes, identify gaps and difficulties to be
overcome as well as to implement improvements.

The Guide for the Academic Programme Assessment in East African HE Institutions

Aims to provide a useful handbook to conduct a self-assessment of degree pro-
grammes and to facilitate the drafting of an improvement plan, as part of a practical
exercise in the process of quality assessment. In order to carry out the assessment
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process, the following activities need to be performed by each of the partner Q-
Units:

1. Formalization of the institutional commitment by the university Dean

2. Planning of the assessment timetable and distribution of the tasks

3. Assessment process: Analyze the situation in terms of relative quality of the de-
grees and study programme based on the information collected from the indica-
tors

4. Description of the situation utilizing the model of Institutional Assessment Pro-
gramme

5. Identification of strengths, areas for improvement and improvement plans

6. Drafting of the assessment report

We hope that the work carried out within the framework of EDULINK will be useful
for the East African university communities as a practical tool for the assessment of
the universities study programmes and services.

This guide is structured in three parts:

1. A methodology for the self-assessment of a degree programme exercise follow-
ing a five-step-process.

2. An institutional evaluation model developed by the Spanish National Agency for
Quality Assessment and Accreditation (ANECA).

3. An improvements plan work tool to be implemented once the evaluation has
been completed. This work tools has also been prepared by ANECA.

Further information can be found in the AfriQ’Units project’s website at the follow-
ing link: http://www.afriqunits.org.
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1. The self-assessment methodology

1.1 Introduction

The self-assessment process of a degree programme may vary to some extent in
terms of structure and organization due to national specificities but, by and large, it
can be described as a five-step-process which comprises the following steps:

e Preparation

e Collecting information

e Analyzing information

e Evaluating

e Writing the assessment report/enhancement plan

These steps are described in subsequent sections. It is noteworthy that such a de-
scription is not prescriptive but rather reflects international good practice which
may be modified due to specific local reasons.

1.2 First step: Preparation of the self-assessment

A solid preparation of the self-assessment process is one of the most important pre-
conditions for a successful realization of this activity. At the same time, the impact
of the preparatory phase is often underestimated. In fact, from experience we learn
that in many cases where institutions or participants in self-assessment processes
are unsatisfied with the process and its outcomes the reasons for the shortcomings
often lie in a weak preparation for the process.

1.2.1 Four preconditions for success

As preconditions for a successful self-assessment process one could mention nor-
mally four aspects:

I. Clear purpose: It is of utmost importance that the purpose of the self-assessment
process is clear to all parties, the management of the institution, the departments
and persons responsible for the programme, and last but not least the members
of the self assessment committee. It makes, for example, a big difference if the
purpose of the process is to assess whether a certain quality level is met, or the
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purpose is to evaluate the programme with view to making recommendations for
guality enhancement. These two options would of course mean a different layout
of the process, and the assessment committee act differently in the two options.
Especially the final report would look completely different.

Il. Clear remit and scope: Remit and scope may vary. A typical question to be an-
swered concerns the role of research: To what extent are research activities cov-
ered by the self assessment? In most cases of “traditional”
tions research activities are only taken into account in so far as the assessment
committee evaluates whether there is relevant research activities in the field of
the programme. They do not evaluate the quality of research as such. Another
important issue in this respect is whether there are specific questions that shall
be dealt with by the assessment committee in addition to the overall assessment
of the programme. These may be already well-known shortcomings or aspects
which should be covered in order to inform a decision, for example on a new to

programme evalua-

establish major or a related programme.

lll. Commitment: Of course commitment to the self assessment must be assumed
both for the university management and those responsible for the programme
to be evaluated. Every self-assessment means a lot of work for all parties in-
volved, and without a clear commitment there is a danger of lack of support.
Such a commitment translates into ownership of the process which means that
somebody feels the responsibility of guaranteeing a smooth and efficient pro-
cessing.

IV. Envisaged consequences: One can see this almost as a “Golden rule”. Without
the will and the means to change things in order to enhance the quality in case
shortcomings have been detected, an institution should rather avoid a self-as-
sessment. We should always remember: Conducting a self-assessment is not the
main job of university teachers, but rather keep them from teaching and doing
research. This means that putting that much efforts and workload into such a
self assessment without any consequences in terms of enhancing the teaching
situation they will most likely refuse to take part in such a project in the future.



Fﬁﬁ) nifs

1.2.2 Self assessment committee
1.2.2.1 Selection

The first and preparatory phase of the self assessment comprises primarily the
selection of a committee which is in charge of conducting the subsequent steps.
Naturally, the selection and formation of this committee is of great importance.
Although other variations may be adequate the assessment committee would nor-
mally consist of:

e the person responsible for the programme,

e about four members of the teaching staff,

e one administrative staff member,

e two students,

e members of the quality unit’s staff should normally join the team.

Since this committee is responsible for conducting the whole process, it is advis-
able to select the members thoroughly. Due to the workload, in addition to their
“regular” obligations committee members need to be committed to the process.
At the same time, it is highly recommended to choose people from the university
which have a high reputation and are, thus, accepted as peers (in its original sense)
and experts by the respective groups they represent. This is important in order to
guarantee that the different groups in the institution trust the committee in terms
of professionalism and impartiality. It is advisable that one of the members func-
tions as chairperson. Of course it would be of benefit for the work if the members
had already experience in evaluation processes.

1.2.2.2 Training and preparation

In any case, training or preparation of the committee members is a crucial feature of
the self assessment process. This kind of preparation does not refer to any specific
discipline-related matters. It’s obvious that those members coming from the field
do not need to be trained in this respect. But, nevertheless, it is true that a good
researcher or a good teacher is not automatically a good assessment committee
member.
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Two aspects need to be explained thoroughly to the committee members:

I. The first aspect relates to the purpose and the remit of the review and the rel-
evant standards, criteria, benchmarks etc, if there are any. Of course, the commit-
tee members have to be familiar with the instruments and standards or criteria
that shall be used during the process, in order to meet the expectations of the
university and to have a shared understanding with the university. But it is not
only important, that every single member of the panel is prepared properly, it is
also important that the assessment committee reaches a shared understanding
about purpose, content and way of processing the self assessment.

[I. Another aspect which is often underestimated but as important as the first one.
The committee members need to know the duties of an assessor and how to
perform the role of an assessor, especially in case there are discussions with
members of the assessed department etc. In essence this refers to one of the
most dangerous problems of every assessment process, and this the “rucksack
problem”. Every assessor has his own personal view on a field or a programme or
another subject matter of an evaluation, has his own view on how to do things
best. But it is crucial that every assessor accepts as reference basis the purpose
of the assessment and the mission of the university. An assessment is not a play-
ground for applying and pushing through personal preferences, which every as-
sessor carries in his rucksack, Connected to this issue the assessment committee
members should be made familiar with the composition of the committee, espe-
cially with the rationale behind this composition.

1.2.2.3 Planning the self-assessment process

The last step of the preparatory phase contains the planning of the self-assessment
process. To achieve maximum efficiency in the process, the Self-Assessment Com-
mittee must determine a work plan that should include: a calendar, the distribution
and allocation of tasks and the necessary resources (human, material and IT).
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1.1 Second step: Collecting information

Once the preparatory phase is over and the assessment committee knows why they
should do what how and when, the second step of the process may start, and that
is the phase of collecting information.

1.1.1 Quantitative data

The self-assessment process is based on an analysis of the teaching situation. To
describe the teaching situation it is necessary to collect some quantitative data to
gather basic information and to draw a picture of the actual teaching situation.
These quantitative data may show the actual situation and latest development of
some relevant indicators, such as completion rates, students per teacher ratio, re-
sources, etc. In order to facilitate the reading and examination of this data and in
order to enhance future assessments, this can be grouped into tables or diagrams.

1.1.2 Qualitative data

Although these quantitative data are relevant and indispensable for getting a clear
picture, it is noteworthy that they are not enough to evaluate a programme. The
self assessment process should always be based on qualitative information as well.
This information, documents such as mission statement, programme description,
or additional self reflexive documents (e.g. former evaluation reports) are impor-
tant for the contextualization of quantitative information. Quantitative data are not
necessarily informative as such, but rather informative when you know the context.

There’s one more basic recommendation to all assessment committees concerning
the collection of date: Collect only relevant information! This may naturally be less
than the information that may be available or could be made available. Based on
the clear purpose and remit of the self assessment the committee has to decide
what information needs to be gathered in order to answer the relevant questions.
It is one of the most common mistakes that not only this data, but in addition all
information available is collected which only means much burden without any use
of the information. In order to make the process efficient, the assessment commit-
tee should be aware of this danger.
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1.2 Third step: Analyzing information
1.2.1 Description

Once the relevant information is gathered, the committee can start analyzing the
data. The analysis has to be based on a clear and comprehensive description of the
teaching situation. Apart from the reflection that is carried out, the assessment
committee will elaborate a description of how the teaching unit is situated with
respect to each of the sub-criteria that are analyzed in the evaluation model. It is
necessary that this description be elaborated as a result of consensus between the
members of the assessment committee. In this way, each member of the Commit-
tee must explain to the other members the aspects and implications of the state-
ments that they make so that the collection of statements made expresses the feel-
ings of all those that participated in the Self-Assessment Process.

The importance of this description is often underestimated, but it is a precondition
for the analysis that the assessment committee shares the view on the actual situ-
ation and, thus, has a common ground for the analysis. Experience shows that un-
clear or even diverging views on the descriptive aspects of the programme lead to
major problems in coming to a common analysis and evaluation of the programme.
In this descriptive part the committee has in the first instance to decide whether
additional information has to be gathered or not.

1.2.2 Analysis

Based on the description the analysis has to be comprehensive which means that
the assessment committee must analyze in detail the data and information with
respect to each and every criterion/feature. The assessment committee will easily
recognize that it is important to contextualize the quantitative data. Quantitative
data may mean different things in different contexts! They always have to be ana-
lyzed against the mission and purpose of the programme. E.g. Research orientation
or research quality of staff mean different things for a highly specialized research
oriented Masters programme and for a very generic Bachelors programme. Fig-
ures only seem to provide us with “neutral” information. Actually we can’t mea-
sure quality in teaching and learning by just counting figures! There is a famous say
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which explains this danger very well: “We tend to value what we measure rather
than measure what we value.”

Besides this “Golden rule” there is another important principle: There is no mono-
causal link between the description and the evaluation. If this would be the case,
there would be no need for experts in the sense of peers because every profession-
al could make an analysis. But, actually, the analysis takes into account quantitative
data which then has to be contextualized and evaluated against the mission etc.
This is a process of evaluation and interpretation and, in essence, it is a qualitative
decision! And last but not least, the committee has to find a consensus, of course!
And it is also clear that the committee has to motivate every conclusion which it
draws in the course of the assessment. This is essential, because the addressees, in
the first place the institution, can only understand why the committee has come to
a certain conclusion and take action as a consequence of the self assessment, when
it understands the reasons for the results of the assessment. Otherwise this would
not be helpful at all, and the institution would hardly be able to learn lessons from
the assessment.

1.3 Forth step: Evaluating

Once a description of the current situation has been made, the assessment commit-
tee has to evaluate the programme.

1.3.1 Areas of evaluation
The basis for this evaluation is a set of criteria that comprises the following areas:

e Educational programme:
o Aims of the educational programme
o Study plan and its structure
e Teaching organization:
o Management and planning
o Management and organization
e Human resources:
o Academic Staff
o Administration and services staff
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e Material resources:
o Classroom
o Study spaces
o Laboratory and workshop
o Library and books available
e Educational process:
o Students care and integral training
o Process teaching-learning
e Results:
o Results of the educational programme
o Graduates results
o Academic staff results
o Society results

1.3.2 Grading system
Each criterion will be evaluated in the following way:

e A, excellent: The sub-criterion is complied with systematically and in an exemplary
manner with regards to all the aspects to be evaluated. There is clear evidence of
compliance and systemization of the aspects to be evaluated.

e B, good: the sub-criterion is usually complied with for all the aspects to be evalu-
ated, although possible improvements exist. There is clear evidence of compli-
ance with the aspects to be evaluated.

e C, average: the sub-criterion is partially complied with in the majority of the as-
pects to be evaluated. There is clear evidence of partial compliance with the as-
pects to be evaluated.

e D, deficient: the sub-criterion is vaguely complied with for a minority of the as-
pects to be evaluated. There is some evidence indicative of compliance with the
aspect to be evaluated.

e El, insufficient evidence or the existence of some proposal but without this having
been initiated. This box will be marked when there is no evidence/information to
back up the statements made or if the relation between the proof and the state-
ment is weak.
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This methodology aims at facilitating the consensus of the Self-Assessment Com-
mittee when it comes to evaluating the situation of the teaching unit against one
or more criteria. The assessment committee must reach a consensus regarding the
teaching situation, in relation to the compliance with each of the criteria. With this
semi-quantitave evaluation, it is expected that the committee will make an initial
evaluation that will make it possible to more easily identify the strengths and weak-
nesses of the teaching unit.

To strengthen the developmental dimension of the self assessment, the evaluation
should not stop here but rather name the findings under A and B as strengths, and
those under C and D as weaknesses. Based on this, the committee should make
proposals for improving the strengths, and turning the weaknesses into strengths.
Everybody should be aware of the fact that making such proposals is one thing, and
being responsible for making decisions is another. But even though the decision
making body, be it the faculty or the university management, may have constraints
which are not known to the assessment committee, their proposal is a very im-
portant source for the further development because they are based solely on the
evaluation of the very programme without taking into account other framework
conditions, etc. These improvement proposals or actions will normally be accom-
panied by a prioritization proposal according to the urgency or importance that the
Committee gives each of these. The level of urgency will be determined by the ne-
cessity to carry out this action in the short-term. The level of importance is related
to the benefits or level of improvement that it is hoped may be achieved via the
implementation of this action.

1.4 Fifth step: Writing the assessment report/enhancement
plan

Naturally, the self assessment leads to a self-assessment report which contains
the description of the programme and the teaching situation, the findings and the
evaluation and of course the recommendations as well. In order to make the report
function as a starting point for an enhancement process as follow up of the self-
assessment, the following principles should be applied:
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= The report should be comprehensive, and thus address every criterion.

= The positive aspects of the evaluated programme should be mentioned in order
to get a complete and fair picture of the programme. Assessment committees
often make the mistake of focusing too much on the negative aspects and the
things that need to be developed, and thus drawing a too negative and, to some
extent, unfair picture of the programme.

=  The report should be based on facts and should include references, i.e., the
evaluations contained in the report should be supported by documents, indica-
tors, information, etc. It is essential that these references are expressly detailed
in the protocol (section describing the situation of each of the sub-criteria) in
order to facilitate the work of possible external assessors.

= The report should be enhancement-oriented and not only written as a “snap-
shot” of the current situation.

= The report should be frank and fair, thus has to be motivated as far as findings
and recommendations are concerned.

= |t is important to “keep it short”. It is a much better approach to work with
a rather short report and additional documents in the annexes than write a
lengthy report.

=  Finally, mind the addressees in terms of content, language and style.

1.5 Final recommendations

This short outline of the self-assessment methodology reflects current good prac-
tice and shares some lessons learned from experience. It should not be understood
as prescriptive or as a blueprint. There may be reasons for organizing the process
differently in one or another aspect. The one thing that should be highlighted at
the end is the crucial meaning of the preparatory phase for conducting the self-
assessment in an efficient and effective way.
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2. Evaluation model

This section provides a detailed model for the institutional evaluation of universities
study programmes.

2.1 Educational programme

The educational programme criterion is subdivided into two sub-criteria:

= Aims of the educational programme
= Studies plan and its structure

2.1.1 Aims of the educational programme

2.1.1.1 The aims of the educational programme are defined and include
knowledge and skills that the students should have when they
finish their studies

Aspects to evaluate to check compliance with the sub-criterion

e Existence of a definition of the aims of the educational programme.
e Existence of the list of knowledge and skills of the graduates.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.
10 |General qualification guidelines.
18 |The studies plan (complete using table T-05).

72 | List of knowledge and skills of the graduates, as well as the graduates’ professional
profiles.

7 | Description of the process for determining the graduate profiles.

Reflections:

e In defining the aims, have the factors of demand and socio-economic environ-
ment been taken into account?

e Are the aims clearly defined and specified? Are the proposed objectives viable?

e Do mechanisms exist to check that these have been achieved and to modify or
review them?
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e |s there any coherence between the aims of the educational programme and
those of the institution?

e |s the level of specification and clarity in the definition of the list of skills that the
graduates must possess adequate?

e What is the relationship between the graduate profiles and the studies plan?

e What are the mechanisms for defining the graduate profile?

2.1.1.2 The educational programme specifies the admission profile that
students must fulfill and has mechanisms in place that make it
possible to know the admission profile of the new students

Aspects to evaluate to check compliance with the sub-criterion

e List of knowledge, abilities and skills that constitute the ideal admission profile for
undertaking the educational programme.

e Existence of mechanisms that make it possible to discover the characteristics of
the admission profile of the new students in the educational programme.

e Coherence between the ideal admission profile and the aims of the educational
programme.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

73 | List of abilities and skills that constitute the ideal admission profile for undertaking the
educational programme.

8 | Description of the process for determining the ideal admission profile.

60 | Mechanisms for discovering the real admission profile of the students that join the
educational programme.

43 | Indicator: “Data and indicators related to the offer, demand and registration in the first
year” PF-16.

Reflections:

e |s the level of specification and clarity in the definition of the knowledge that the
potential students must possess adequate?

e What is the relationship between the ideal admission profile and the aims of the
educational programme?

e What are the mechanisms for defining the ideal new student?



(19 Units

e Do mechanisms exist that make it possible to know the profile of the new intake
students?

e |s the profile of the new intake students taken into account during the develop-
ment of the educational programme?

2.1.2 Studies plan and its structure

2.1.2.3 The structure of the studies plan is well defined, when it comes to
the distribution of the subjects, and their horizontal and vertical
linking, and it avoids blank or duplicated areas.

Aspects to evaluate to check compliance with the sub-criterion

e The sequencing of subjects is coherent with the development of the knowledge
to be imparted.

e There are coordination mechanisms that avoid blanks or duplicate contents in the
subjects.

Information on which the analysis is based

18 |The studies plan (complete using table T-05).

10 | General qualification guidelines.

13 | Documentation that includes the mechanisms, agreements and conclusions of the
coordination between subjects concerning overall, theoretical and practical aspects.
30 |[Student guide or similar document that includes information related to the basic
elements of all of the subjects.

26 |The existence of mechanisms (pre-requisites, incompatibilities, tutor actions...) that
guarantee that the student follows a coherent sequence in registering for the subjects.

Reflections:

e |s the sequence of contents in each of the subjects adequate?

e |s the horizontal and vertical linking of the studies plan well structured?

e Are there blank or duplicate contents in the studies plan?

e What coordination mechanisms are used to avoid blanks or duplicates?

e In the sequencing of the subject, are criteria used that favor student learning?
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2.1.2.4 The subjects’ programme that constitutes the studies plan
contains the necessary basic elements and is accessible and public

Aspects to evaluate to check compliance with the sub-criterion

e Existence of a standardized document, where the following basic elements are
available from the registration period:

- Definition of the aims of the educational programme.

- Characteristics of the subject with regard to the number of credits, their distribu-
tion between theoretical and practical, the period of time over which they are
given, the relationship with the aims of the educational programme and with
other subjects, etc.

- Specific aims of the subjects.

- Contents of the subjects programme including assigned practicals.

- Professional or external internships.

- Methodology of the teaching-learning.

- Methods and criteria for learning evaluation.

- Academic staff responsible for the subject and collaborating staff.

- Bibliography and reference sources.

- Recommendations for taking the subject.

- Timetable and locations where the classes or tutorials are given.

- Exams Calendar.

- Complementary activities.

e Information related to the group of subjects and the basic elements matches the
studies plan and falls in line with the aims of the educational programme.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

30 |Student guide or similar document that includes information related to the basic
elements of all of the subjects.

18 | The studies plan (complete using table T-05).

72 | List of knowledge and skills of the graduates, as well as the graduates’ professional
profiles.
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Reflections:

e Does specific information exist on the aspects to be evaluated?

e Are these aspects adequately specified and clearly defined? Is there a standard-
ized format?

e |s all the information accessible at the moment of registration? What publishing
channels are used for this information?

e |s there coherence between this information and the aims of the programme?

2.1.2.5 The studies plan is coherent with the aims of the educational
programme and with the graduate profile

Aspects to evaluate to check compliance with the sub-criterion

e The structure of the studies plan.

e Coherence between the aims of the educational programme and the current stud-
ies plan regarding both its organization and contents.

e Coherence between the defined graduate profiles and the current studies plan,
both in their organization and content.

e Justification of curricular content alternatives (subjects recognized with credits)
and their correct implementation.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

18 | The studies plan (complete using table T-05).

72 | List of knowledge and skills of the graduates, as well as the graduates’ professional
profiles.

76 | List of curricular itineraries, their justification and aims.

31 |Timetables and distribution of the alternative curricular content.

Reflections:

e Are the organization and content of the studies plan coherent with the aims of the
educational programme?

e Are the organization and content of the studies plan coherent with the graduate
profiles?
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2.1.2.6 The review and updating, if appropriate, of content is carried out
regularly and systematically

Aspects to evaluate to check compliance with the sub-criterion

e The existence of a systematic and regulated process, with a demarcation of re-
sponsibilities, which allows for the review of subject content.

e The existence of mechanisms for obtaining information, indicators, studies, im-
provement plans, etc that justify the updating of subject contents.

e Actions resulting from content updates.

Information on which the analysis is based

14 | Documentation on the content review process and its description. The frequency of this
process.

12 | Documentation which includes information on the actions resulting from the update of
contents (for example, modernization of programmes, new practices, the participation of
students in experimental developments, the creation of freely chosen special subjects).

Reflections:

e Do norms exist in relation to the update of contents?

e Does the update of contents occur systematically and periodically? Is the frequen-
cy of the update process adequate?

e |s the update mechanism appropriate?

e Are their people in charge of the process?

e On what information is the content update based?

e Are the results of investigation, development, innovation or artistic creation taken
into account in the contents update process?

e Have actions taken place as a consequence of the review and update of contents?

2.1.2.7 The student learning time outlined in the studies plan makes it
possible to comply with the aims of the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e The time that the student must dedicate to studying for the learning involved in
the educational programme.

e The student learning time outlined in the studies plan makes it possible to comply
with the aims of the educational programme.
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Information on which the analysis is based

15 | Official document where the aims of the educational programme appear
97 | Evaluation of the subject credits/hours in the study plan.
24 | Studies on the time the student dedicates to learning different subjects.

Reflections:

e Has the person responsible for each subject planned the necessary student learn-
ing time for each subject?

e |s the time necessary for personal study, the production of work, practicals, case
studies, library research etc taken into account? Is the total of these times consis-
tent with the studies plan?

e Can the aims of the programme be achieved within the planned duration of the
studies plan?

e Do studies exist on student dedication time? Do these studies include student
opinion? Are the results taken into account in the organization of the teaching?

2.2 Teaching organization

This criterion analyses the planning for the management of the educational pro-
gramme, its communication and publishing, the adaptation of the teaching orga-
nization, and the use of the results in the educational programme improvement
and review processes. The teaching organization criterion is subdivided into two
sub-criteria:

= Management and planning
= Management and organization

2.2.1 Management and planning

2.2.1.1 Those in charge have defined the planning of the educational
programme which includes instruments and actions for continuous
improvement management and actions

Aspects to evaluate to check compliance with the sub-criterion

e Organizational structure of the educational programme.
e Existence of planning of the educational programme.
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e Existence of instruments and actions for the management of those in charge of
the educational programme.

e Actions of those in charge of the educational programme in relation to the aims
and planning of the educational programme.

e Evidence of the inclusion of continuous improvement actions in the planning.

Information on which the analysis is based

19 | Structure of the team responsible for the educational programme and the mechanisms
and commissions for its management, completion and results monitoring.

66 | Planning of the educational programme.

52 | Instruments for the management of the educational programme.

17 | Document which includes the improvement actions of the educational programme and
its monitoring procedure.

Reflections:

e Are there principles and policies in place for the management of the educational
programme? Are they public and accessible?

e What are the actions of those responsible for the programme in relation to its
policies, aims and planning?

2.2.2 Management and organization
2.2.2.1 The educational programme is communicated and published
Aspects to evaluate to check compliance with the sub-criterion

e Information publishing channels.

e Accessibility and publicity of the aims of the educational programme and the
graduate profiles.

e Accessibility and publicity of the knowledge, abilities and skills that constitute the
ideal admission profile for correctly undertaking the educational programme.

e Accessibility and publicity of the subject programmes.
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Information on which the analysis is based

65 | Institutional communication plan.

81 | List of the publishing channels (web page, brochures, student guide, notice board,
magazine, etc) used for internal and external communication on:

The aims of the educational programme and the graduate profiles.

Ideal admission profile.

Subject programmes.

Reflections:

e Are the channels used to make the aims and graduate profiles accessible and pub-
lic adequate? What is the level of awareness of the aims and the graduate profiles
amongst the members of the university community?

e |s the publishing of the ideal intake profile adequate? What is the level of aware-
ness of this amongst the university community, especially among the new intake
students?

e Are the study programmes accessible at the moment of registration? What pub-
lishing channels are used for this information?

2.2.2.2 The organization of the teaching fits in with the aims of the
educational programme

Aspects to evaluate to check compliance with the sub-criterion

e Efficiency in the management of the organization processes: registration, calendar
of evaluation tests, timetable planning, company internships, internships in col-
laborating and assistance centers, mobility programmes, complimentary activi-
ties, assigning teaching, student assistance, etc.

e Efficiency in the management of available human, economic and material resourc-
es used in the development of the educational programme.

e Existence and use of reliable sources of information for making decisions.

e Existence and use of the necessary horizontal and vertical coordination mecha-
nisms.

e Adaptation of the organization of teaching to the structure and aims of the edu-
cational programme.
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Information on which the analysis is based

58 | Procedure manuals, process maps, functional organization charts, etc, related to key
organization processes.

82 | List of the monitoring and control mechanisms and channels used for coordination
between those in charge of and implicated in the development of the educational
programme.

15 | Official document where the aims of the educational programme appear.

18 | The studies plan (complete using table T-05).

30 |[Student guide or similar document that includes information related to the basic
elements of all of the subjects.

73 | List of abilities and skills that constitute the ideal admission profile for undertaking the
educational programme.

72 | List of knowledge and skills of the graduates, as well as the graduates’ professional
profiles.

16 | Document that includes the assignment and distribution of teaching (teaching ordering
plan).

20 |Academic staff structure T-03.

69 | Professional collaborator T-04.

22 | Structure and functions of the administration and services staff involved in the
educational programme.

40 | “Computers and internet connections per student” Indicator RM-11.

Reflections:

e Does an adequate management of the key organization processes take place?

e Are the sources of information for decision making processes adequate?

e Do the appropriate coordination mechanisms exist?

o |s efficient management of the organization processes carried out?

e Does adequate management of the human, economic and material resources
used for developing the educational programme take place?

2.2.2.3 The results of the educational programme, the graduate results,
the academic staff results and the results in society are taken
into account in the improvement and review of the educational
programme

Aspects to evaluate to check compliance with the sub-criterion
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e The existence of the necessary instruments and mechanisms for the analysis of
the results of the educational programme, of the graduate results, academic staff
results and society results (see results criteria).

e Use of the analysis carried out in the review of the educational programme.

Information on which the analysis is based

21 | Structure of the system for collecting information on the different aspects of the
qualification.

95 | System for analyzing the results of the educational programme (e.g. collection of
indicators that are periodically updated, control panel, mechanism for establishing
corrective actions, satisfaction survey, etc).

17 | Document which includes the improvement actions of the educational programme and
its monitoring procedure.

51 |Reports on the institutional evaluation processes related to the educational programme
and the system for monitoring these.

Reflections:

e Do mechanisms or instruments for analyzing the results of the educational pro-
gramme exist?

e Are the results of these analyses taken into account when reviewing the educa-
tional programme?

e Do improvement actions take place based on the results of the analysis?

e What mechanisms are used for carrying these out?

2.3 Human resources

In this criterion, the basic characteristics are analyzed of both the academic staff
and the administration and services staff involved in the educational programme, in
order to determine their level of adaptation to the programme’s aims and require-
ments. The human resources criterion is subdivided into two sub-criteria:

= Academic staff
= Administration and services staff
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2.3.1 Academic staff

2.3.1.1 The academic staff has adapted to the aims of the educational
programme and to its requirements and disciplines

Aspects to evaluate to check compliance with the sub-criterion

e Structure of the academic staff adapted to the aims, with regards to their number,
level, category, dedication and contractual format, as well as to current legislation.

e Adaptation of academic staff to the requirements of the disciplines.

e Training and updating of teaching for academic staff.

Information on which the analysis is based

20 | Academic staff structure T-03.

69 | Professional collaborator T-04.

18 | The studies plan (complete using table T-05).

4 | Curriculum Vitae of the academic staff involved in the educational programme which

includes teaching activity, research activity and lines of investigation covering at least the
last 4 years.

94 | Results of the academic staff evaluation processes.

28 | Existence of innovation and teaching improvement projects and the participation of
teachers in these.

36 |Indicator “Academic staff teacher training” RH-06.

Reflections:

e |s the structure of the academic staff adapted to the educational programme?

e |s the academic staff profile adapted to the requirements of the studies plan dis-
ciplines?

e What is the profile of the academic staff that give classes in the first year?

e |s the teacher training and updating of the academic staff adapted to the educa-
tion programme?

e |s there a wide offer of teacher training and updating available for the academic
staff?
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2.3.1.2 The academic staff is involved in research, development, and
innovation activities and these have repercussions in the
educational programme

Aspects to evaluate to check compliance with the sub-criterion

e Involvement of the academic staff in investigation, development, innovation and
where appropriate assistance or artistic creation activities, for example:
e Participation of the academic staff in R+D projects.
e Participation of the academic staff in doctorate programmes and the direction
of doctoral theses and/or research works.
e Projects/contracts undertaken by academic staff in collaboration with compa-
nies.
e Organization of scientific and professional activities.
e Repercussions of the investigation, development, innovation and where appropri-
ate assistance or artistic creation activities in the educational programme.

Information on which the analysis is based

4 | Curriculum Vitae of the academic staff involved in the educational programme which
includes teaching activity, research activity and lines of investigation covering at least the
last 4 years.

41 |Indicator “Summary of the results of the investigation activity” RH-07. Complete

the report on investigation activity for the departments involved in the educational
programme.

37 |Indicator “Index of recognized investigation activity” RH-08.

2 | Actions developed as a result of the investigation, development, innovation and where
appropriate assistance or artistic creation activities which have repercussions in the
educational programme.

Reflections:

e What is the level of involvement of academic staff in investigation, development
and innovation activities?

e Do these actions have repercussions in the educational programme?
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2.3.2 Academic staff and services

2.3.2.1 The administration and services staff involved in the educational
programme are appropriate to its requirements.

Aspects to evaluate to check compliance with the sub-criterion

e The adaptation of services and administration staff involved in the educational
process (caretakers, library staff, printing staff, secretarial staff, technicians, work-
shop teachers, operators, models ...) to the requirements of the educational pro-
gramme, as well as their abilities, necessary skills and knowledge used to collabo-
rate in teaching support tasks.

e The existence of policies for managing administration and services staff in teach-
ing support tasks.

Information on which the analysis is based

22 Structure and functions of the administration and services staff involved in the
educational programme.

77 List of training received in aspects related to teaching support tasks.

Reflections:

e What is the structure of the administration and services staff involved in the edu-
cational programme? What are their functions?

e Does the administration and services staff directly involved in the educational
process receive training in aspects related to teaching support tasks?

e |s the training offered to administration and services staff adapted to the require-
ments of the educational process?

2.4 Material resources

With this criterion the infrastructures, installations and equipment necessary to de-
velop the educational programme are studied. The material resources programme
criterion is subdivided into four sub-criteria:

= (Classrooms

=  Work-spaces

= Laboratories, workshops and experimental spaces
= Library and document banks
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2.4.1 Classrooms

In this sub-criterion the appropriateness of the classrooms is evaluated in relation
to different aspects: surface area, interior furnishing, architectural characteristics,
the quantity and quality of equipment, etc.

2.4.1.1 The classrooms used in the educational process and the
equipment in these are appropriate for the number of students
and the activities programmed in the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e Appropriateness of the number of classrooms and their size, and how they adjust
to the needs of the teaching organization of the educational programme, to the
methodology used and to the average size of the group.

e Appropriateness of the classroom equipment, both for theory and practical class-
es (computer rooms, lecture theatres, etc.) and how this adjusts to the needs of
the teaching organization of the educational programme and to the average size
of the group.

e The lack of architectural barriers and the appropriateness of the infrastructures.

Information on which the analysis is based

96 |Type of space used for work and student study RM-09 and the available equipment.
67 | Timetable planning of theory and practical classes.
38 |Indicator “Average students per group” RM-10

55 | Results of the survey used to discover the satisfaction of the student, as well as reply
validity, trustworthiness and rate.

90 | List of the types of teaching-learning methodology used PF-17.

Reflections:

e Is the number of classrooms appropriate to the needs of the educational pro-
gramme?

e |s there enough room in the classrooms for students to carry out the programmed
activities?

e What is the state of the rooms’ interiors and what are the most important insuf-
ficiencies with regards to teaching?
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e Does the classroom equipment have sufficient quality and quantity with regards
to the needs of the educational programme?

e What are the characteristics of the classrooms regarding lighting, heating, air con-
ditioning, acoustics...?

e What level of functionality do the classrooms have?

e How satisfied are the students with the classrooms?

2.4.2 Work spaces

2.4.2.1 The spaces used for student work and study, as well as the
necessary equipment for these tasks, is appropriate to the number
of students and the activities programmed in the educational
programme

Aspects to evaluate to check compliance with the sub-criterion

e The appropriateness of the number of spaces used for student work and study
(study rooms, lecture theatres, library study areas) and their size, and how these
adjust to the needs of the teaching organization of the educational programme.

e Appropriateness of the equipment in these spaces and how it adjusts to the needs
of the teaching organization of the educational programme.

e The lack of architectural barriers and the appropriateness of the infrastructures.

Information on which the analysis is based

96 |Type of space used for work and student study RM-09 and the available equipment.
40 |Indicator “Computers and internet connections per student” RM-11.

55 | Results of the survey used to discover the satisfaction of the student, as well as reply
validity, trustworthiness and rate.

Reflections:

e |s the number of work spaces appropriate to the needs of the students and to the
number of students?

e |s there enough room in the work areas for the students to carry out the pro-
grammed activities?

e What are the characteristics of the work spaces with regards to lighting, heating,
air conditioning, acoustics...?
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e Is the equipment in the work spaces appropriate, with regards to quantity and
quality, for the needs of the educational programme?

e What is the level of functionality of the work spaces?

e What is the level of student satisfaction with the work spaces?

2.4.2.2 The spaces and the equipment are appropriate for developing
and coordinating the functions of the academic staff and the
administration and services staff

Aspects to evaluate to check compliance with the sub-criterion

e Appropriateness of the number of spaces used for developing and coordinating
the functions of the academic staff (offices, meeting rooms, research laboratories,
etc.) and their size, and how these adjust to the needs of the teaching organiza-
tion of the educational programme.

e Appropriateness of the number of spaces used for the functions of the adminis-
tration and services staff (secretaries, offices, meeting rooms, laboratories, etc)
and their size, and how these fit in with the necessities of managing the educa-
tional programme.

e Appropriateness of the equipment in these spaces and how it adjusts to the ne-
cessities of the organization and management of the educational programme.

Information on which the analysis is based

20 |Academic staff structure T-03.

22 | Structure and functions of the administration and services staff involved in the
educational programme.

49 | Report specifying the type of spaces used for the development and coordination of the
functions of the academic staff (number by type and number of positions per space) and
equipment per space or overall.

50 |Report specifying the type of spaces used for the functions of the administration and
services staff (number by type and number of positions per space) and equipment per
space or overall.

Reflections:

e |s the number of spaces used for the development and coordination of the func-
tions of the academic staff and of the administration and services staff appropri-
ate to the needs of the teaching organization?
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e Are the spaces used for the functions of the academic and the administration and
services staff sufficient for carrying out their activities?

e What is the state of the spaces used for the functions of the academic and the
administration and services staff and what are the most relevant insufficiencies?

e What is the level of functionality of the spaces used for the development and
coordination of the functions of the academic staff and the administration and
services staff?

e |s the equipment in the spaces used for the development and coordination of the
functions of the academic staff and the administration and services staff adequate
with regards to quantity and quality?

e What are the characteristics of the spaces used for development and coordination
with regards to lighting, heating, air conditioning, acoustics...?

e What is the level of satisfaction of the academic staff and the administration and
services staff with respect to the work spaces?

2.4.2.3 The contracted infrastructures used for external practices are
appropriate to the number of students and to the activities
programmed in the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e Number and type of public or private entities with which external practicals agree-
ments exist.

e The existence of agreements with external entities concerning infrastructures.

e The appropriateness of the owned infrastructures and/or those contracted from
external bodies with regards to quantity and type diversity, in order to guarantee
the achievement of the teaching objectives in the educational programme.

Information on which the analysis is based

71 | List of own and/or contracted centers, capacity and type of services and the agreements
signed with external entities.

3. | Catalogue, institutional publication, student guide, contracts or similar documents

that include information relative to the collection of infrastructures used for external
practicals.

55 | Results of the survey used to discover the satisfaction of the student, as well as reply
validity, trustworthiness and rate.

Reflections:
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e Are the owned and/or contracted infrastructures used for external practicals ap-
propriate with regard to quantity and type in order to guarantee the achievement
of the established aims?

e How satisfied are the students with these infrastructures?

e |s the number or public and private institutions with which there is an agreement
adequate.

2.4.3 Laboratories, workshops and experimental spaces

2.4.3.1 The laboratories, workshops and experimental spaces, as well
as the equipment necessary for working in these is appropriate
to the number of students and the programmed activities in the
educational programme

Aspects to evaluate to check compliance with the sub-criterion

e The appropriateness of the number of laboratories, workshops or experimental
spaces, and their size, and how these adjust to the needs of the educational pro-
gramme.

e The appropriateness of the equipment in the teaching laboratories, workshops
or experimental spaces, and how these adjust to the needs of the educational
programme.

e The appropriateness of the spaces (storage areas, lockers, etc) used for keep-
ing materials and work necessary for working in the workshops, or the results of
working in these.

e Health and safety and environmental norms in these spaces and knowledge of
these by the agents involved, and the existence of architectural barriers.
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Information on which the analysis is based

96 | Type of space used for work and student study RM-09 and the available equipment.
70 | List of subjects that have classes in laboratories and students registered in each of these.

9 Description of the laboratory maintenance programme. Description of the health and
safety and the environmental programmes.

62 | Health and safety and environmental norms in these spaces and knowledge of these by
the agents involved

67 | Timetable planning of theory and practical classes.

55 | Results of the survey used to find out the level of student satisfaction, as well as their
validity, trustworthiness and reply rate.

Reflections:

e What is the level of functionality of the laboratories, workshops and experimental
spaces?

e Does the number of laboratories, workshops and experimental spaces meet the
needs of the educational programme and the number of students?

e |s the space in the laboratories, workshops and experimental spaces sufficient
for the students to carry out the programmed activities in the educational pro-
gramme?

e What is the state of the laboratories, workshops and experimental spaces and the
most relevant insufficiencies with regards to teaching?

e |s the equipment in the laboratories, workshops and experimental spaces appro-
priate with regards to quantity and quality?

e What are the characteristics of the laboratories, workshops and experimental
spaces with regards to lighting, heating, air conditioning, acoustics, etc.?

e What is the level of student satisfaction with the laboratories, workshops and
experimental spaces used in the educational programme?

2.4.4 Library and document banks

2.4.4.1 The library and reading rooms infrastructures are correctly
furnished and have sufficient space and timetables to satisfy the
needs of the educational programme

Aspects to evaluate to check compliance with the sub-criterion
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e The appropriateness of the library and reading rooms, and how these meet the
needs of the educational programme, with regards to their furnishing, the num-
ber of reading and consultation positions, and timetables.

Information on which the analysis is based

5 | General information with reference to registration in the educational programme
(number of students in the new intake, registered credits, etc) T-02.

32 |Indicator “Description of the library and reading rooms” RM-12.
34 | Indicator “Availability of reading positions in the library” RM-13.

48 | Information on timetables, calendar and services offered in the library service.

54 | Results of the library user satisfaction surveys, as well as their validity, trustworthiness
and response rate.

Reflections:

e What is the level of the library's functionality?

e |s the number of positions in the library and reading rooms adequate for the
needs of the users and for the number of these?

e |s the space in the library and reading rooms adequate for the students that carry
out the programmed activities?

e What are the characteristics of the library with regards to lighting, heating, air
conditioning, acoustics, etc.?

e Do the timetables and calendar of the library respond to the needs of the educa-
tional programme?

e How satisfied are the users with the functioning of the library?

2.4.4.2 The quantity, quality and accessibility of the information
contained in the library and document banks are appropriate to
the needs of the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e Appropriateness of the library stock with regards to quantity, quality, accessibility,
and whether it meets the needs of the educational programme (number of basic
recommended library titles and their availability).

e Methods of accessing information contained in the library and document banks.

e Mechanisms for maintaining, updating and renewing the library stock.
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Information on which the analysis is based

30 |Student guide or similar document that includes information related to the basic
elements of all of the subjects.

35 |Indicator “Library stock” RM-14.
33 | Indicator “Availability of bibliography and information sources” RM-15.

54 | The results of the library user satisfaction survey, and their validity, trustworthiness and
response rate.

29 | Methods of accessing information contained in the library and document banks.
6 Description of the maintenance, updating and renewal processes for the library stock.

Reflections:

e |s the periodic and non-periodical stock appropriate for the needs of the educa-
tional programme?

e |s the organization of the stock and the consultation and lending volume of stock
satisfactory?

e What is the availability of stock in relation to demand?

e What is the availability of recommended reading in relation to demand?

e |s the system of access to and consulting library stock satisfactory?

e What is the level of user satisfaction with the quantity, quality and accessibility
to the reading material and its appropriateness to the needs of the educational
programme?

2.5 Educational process

This criterion analyses the aspects related to the student and the teaching-learning
process. The educational process criterion is subdivided into two sub-criteria:

e Student assistance and integral training
e Teaching-learning process

2.5.1 Student assistance and integral training
2.5.1.1 Student capture is in line with the admission profile.

Aspects to evaluate to check compliance with the sub-criterion

e The existence of new student capture processes.
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e Consistency between these and the ideal admission profile defined by the educa-
tional programme.

Information on which the analysis is based

73 | List of abilities and skills that constitute the ideal admission profile for undertaking the
educational programme.

92 | List of student capture processes.

43 |Indicator: “Data and indicators related to the offer, demand and registration in the first
year” PF-16.

Reflections:

e What are the student capture procedures? Who manages them?

e Are they directed at a wide percentage of the population?

e Are the capture processes directed at students that fulfill the intake profiles?
e Do publicity mechanisms exist for the educational programme?

2.5.1.2 Student welcome actions orientate them to the functioning and
organization of everything related to the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e The existence of effective student welcome actions that orientate them to the
functioning and organization of everything related to the educational programme,
the centre, the university services, and everything related to external practicals
outside the university and integral training activities.

e Aims and contents of the welcome actions.

Information on which the analysis is based

78 | List of the new intake student welcome and orientation actions, including at least the
description of the programme, aims, contents, level of participation, those in charge and
the satisfaction of the participants.
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Reflections:

e Do welcome actions exist for the new intake student?

e Do the welcome actions orientate the student in everything related to the educa-
tional programme?

e |s student participation in the welcome actions high?

e Are students satisfied with the welcome actions?

e How are the welcome actions managed? Do mechanisms exist to measure the ef-
ficiency of the welcome actions?

2.5.1.3 Support programmes are developed that are orientated towards
improvement in student learning.

Aspects to evaluate to check compliance with the sub-criterion

e Mechanisms for detecting the need for support programmes orientated towards
the improvement of student learning.

e Support programmes are developed that are orientated towards improvement in
student learning. Aims and content of these.

Information on which the analysis is based

88 | List of the support programmes orientated towards the improvement of student learning,
including at least a description of the programme, its aims, content, those in charge,
actions, and level of participation and satisfaction.

Reflections:

e Do support programmes orientated towards the improvement of learning exist?

e Do studies exist to show what needs to be carried out in these programmes?

e Have people been appointed to take charge of these tasks?

e Are the students satisfied with support programme orientated towards the im-
provement of student learning?

e Do the results of the support programmes orientated towards the improvement
of student learning have an impact on the results of the educational programme?

e Do mechanisms exist to measure the efficiency of the support programme? Is it
adequately publicized?
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2.5.1.4 The student professional orientation programmes facilitate
graduate insertion into the labour market

Aspects to evaluate to check compliance with the sub-criterion

e The university or the centre carries out professional orientation programmes for
the student.

Information on which the analysis is based

89 | List of the professional orientation programmes for the student, including at least
a description of the programmes, aims, content, those in charge, actions, level of
participation, participant satisfaction and results.

Reflections:

e |s there a student professional orientation programme?

e Do studies exist to show what needs to be carried out in these programmes?

e Have people been appointed to take charge of these tasks?

e Are the students satisfied with the professional orientation programme?

e Do mechanisms exist to measure the efficiency of the professional orientation
programme? Is it adequately publicized?

2.5.1.5 The tutorial action programme orientates and motivates the
students in matters related to the educational programme and the
organization of their curricular itinerary

Aspects to evaluate to check compliance with the sub-criterion

e The existence of a tutorial action programme that orientates and motivates the
students in matters related to the content of the educational programme and the
possibilities that this offers when it comes to organizing the curricular itinerary.
(Curricular tutorials are not considered).

Information on which the analysis is based

61 | Tutorial action programme report, which includes at least a description of this, its aims,
content, that in charge, actions, level of participation, satisfaction and results.
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Reflections:

e Does a tutorial programme exist that orientates and motivates the student in
matters related to the educational programme and to the organization of their
curricular itinerary?

e Do studies exist to show what needs to be carried out in these programmes?

e Have people been appointed to take charge of these tasks?

e Are the students satisfied with the tutorial programme?

e Do systems exist to evaluate the efficiency of the tutorial programme? Is it ad-
equately publicized?

2.5.1.6 Activities for the integral training of the student are consistent
with the aims of the educational programme and help it to achieve
its aims

Aspects to evaluate to check compliance with the sub-criterion

e The existence of activities designed for the integral training of the student, these
being cultural, sporting, recreational, cooperative and voluntary, health and safe-
ty related, etc.

e Promotion of the students' participation in these types of activities.

Information on which the analysis is based

79 | List of the activities designed for the integral training of the student, these being cultural,
sporting, recreational, cooperative and voluntary, health and safety related, etc.,
including at least a list of these activities, the aims, content, actions, those in charge, the
level of participation, the satisfaction of the participants and the results.

Reflections:

e Are activities established for the integral training of the student? Is their participa-
tion encouraged?

e Do studies exist to show what needs to be carried out in these programmes?

e Have people been appointed to take charge of these activities?

e Are the students satisfied with the integral training activities that take place?

e Do mechanisms exist to measure the efficiency of the integral training activities?
Are these adequately publicized?
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2.5.2 Teaching-learning process

2.5.2.1 The methods and techniques used in the teaching-learning process
allow the aims of the educational programme to be achieved

Aspects to evaluate to check compliance with the sub-criterion

e The methodology used in the teaching-learning process.

e The appropriateness of this teaching-learning process to the aims of the educa-
tional programme.

e Check that the teaching-learning methodology introduces innovations.

e The methods and techniques used allow for the development of the initially
planned material.

e Level of use of the curricular tutorials.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

90 | List of the types of teaching-learning methodology used PF-17.

75 | List of teaching experiences specifically used for developing the educational programme,
such as participation in teaching innovation projects, publications related to innovation
and prizes or distinctions for teaching innovation.

27 | The existence of specific innovation programmes and updating teaching-learning
methodology in teachers.

30 |Student guide or similar document that includes information related to the basic
elements of all of the subjects.

11 | Documentation that includes information on the level of use of curricular tutorials.

Reflections:

e Does the teaching-learning process methodology respond to the aims of the edu-
cational programme?

e |s the teaching-learning methodology varied, and does it allow for the develop-
ment of different abilities and introduce innovations?

e |s the choice of the teaching-learning methodology based on teaching research?

e Does the choice of methodology take into account the characteristics of the stu-
dents and the disciplines?
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2.5.2.2 The learning evaluation process is consistent with the aims of
the educational programme and with the teaching-learning
methodology

Aspects to evaluate to check compliance with the sub-criterion

e The learning evaluation methods used in the teaching-learning process.

e The adaptation of these evaluation methods to the aims of the educational pro-
gramme.

e The adaptation of these evaluation methods to the teaching-learning methodol-
ogy.

e The existence of specific methods for evaluating the knowledge and skills acquired
by the students in external internships.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.
90 | List of the types of teaching-learning methodology used PF-17.
91 | List of the evaluation methods used PF-18.

30 |Student guide or similar document that includes information related to the basic
elements of all of the subjects.

Reflections:

e Are the evaluation methods used consistent with the aims of the educational
programme?

e Does a variety of evaluation methods exist? Do the evaluation methods make it
possible to evaluate the skills as well as knowledge?

e |s the methodology used in the teaching-learning process consistent?

e Do specific methods exist for evaluating external practicals?

2.5.2.3 The professional internships in companies and institutions are
consistent with the aims of the educational programme
Aspects to evaluate to check compliance with the sub-criterion

e The existence of the mechanisms necessary to effectively encourage internships
in companies and institutions for students.
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e The existence of mechanisms to recognize external internships with curricular
credits.

e The existence of procedures for evaluating and periodically reviewing these mech-
anisms.

e The appropriateness of the internships to the aims of the educational programme.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

74 | List of agreements with other institutions via which the students in the educational
programme carry out internships.

84 | List of the mechanisms necessary for effectively encouraging internships in companies
and institutions for students, including at least a description of these, the internship offer,
aims, content, those in charge, actions, level of participation, satisfaction and results.

42 |Indicator “Number of students that carry out non-obligatory external internships” PF-19.

68 | Procedure for evaluating and periodically reviewing external internships.
59 | Mechanisms for recognizing the curricular credits in the external internships.

Reflections:

e Do the mechanisms necessary for encouraging student internships in companies
and institutions exist?

e What is the level of curricular recognition of these?

e Are the internships consistent with the aims of the educational programme?

e Are the internships offered to a wide range of students?

e Do mechanisms exist in which the satisfaction of the student is taken into account
in order to periodically review and evaluate the external internships?

2.5.2.4 The periods of time that the students spend in national and
international institutions are consistent with the aims of the
educational programme, and recognized in curricular terms

Aspects to evaluate to check compliance with the sub-criterion

e The existence of the mechanisms necessary to encourage national and interna-
tional student mobility and the reception of foreign students.

e The existence of procedures for evaluating and periodically reviewing these mech-
anisms.
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e The adaptation of these mobility mechanisms to the aims of the educational pro-
gramme.

e Equivalent recognition of the periods that result from the application of these
mobility mechanisms.

Information on which the analysis is based

15 | Official document where the aims of the educational programme appear.

83 | Alist of the mechanisms necessary to encourage national and international student
mobility, including at least a description of the programme, aims, content, actions, level
of participation, satisfaction and results.

39 |Indicator “Student mobility” PF-20.

64 | Norms and regulations that cover the curricular recognition of the periods that result
from the application of the national and international student mobility mechanisms.

Reflections:

e Are there methods for encouraging the time that the students spend in compa-
nies or institutions? What is the level of curricular recognition of these?

e |s this time consistent with the aims of the programme?

e Are the internships offered to a wide range of students?

e Do procedures exist in which satisfaction is taken into account in order to periodi-

cally review and evaluate the student time in these institutions?

2.6 Results

The results criterion is subdivided into four sub-criteria:

¢ Results of the educational programme
e Graduate results

¢ Academic staff results

e Results in society

2.6.1 Results of the educational programme

2.6.1.1 The student finishes her studies in the time planned within the
educational programme

Aspects to evaluate to check compliance with the sub-criterion



iy

| fri@ nits

e The students' academic progress.
e Average duration of studies.

Information on which the analysis is based

46 | Indicator: “Efficiency rate” R-21.

47 |Indicator: “Success rate” R-22.

44 | Indicator: “Average duration of studies” R-23.

45 | Indicator: “Success rate” R-24.

63 | Student registration and permanence norms in the educational programme.

Reflections:

e |s the result of the “efficiency rate” acceptable?

e |s the result of the “success rate” acceptable?

e Does the student finish their studies in the planned time?

e |s the “drop-out rate” high?

e Do the registration and permanence norms interfere with academic progress?

2.6.1.2 The student is satisfied with the educational programme
Aspects to evaluate to check compliance with the sub-criterion

e Existence of procedures to collect opinions from the students. Aims, frequency
and use of the results.
e Existence of procedures to evaluate the satisfaction of the students. Aims, fre-
guency and use of the results.
e Existence of procedures to collect student suggestions and complaints. Response
aims and mechanisms.
e The satisfaction shown by the students with various aspects of the educational
programme:
- with the organization of the teaching (distribution, times, load, practicals),
- with the installations and infrastructures used in the Educational Process (class-
rooms, laboratories, library, work spaces, collaborator and assistance centers),
- with the studies plan and its structure (contents, consistency, flexibility, up-
dates...),
- with the attention they receive (welcome programmes, orientation, learning
support, complimentary activities), and



FﬁQ’ nits

—

- with the teaching-learning process itself (methodology, tutorials, mobility, ex-
ternal internships...).

Information on which the analysis is based

86 | List of the procedures for collecting student opinions, including at least a description of
the mechanism, aims, frequency, and level of participation and use of the results.

85 | List of the procedures for evaluating student satisfaction, including at least a description
of the mechanism, aims, frequency, and level of participation and use of the results.

87 | List of the procedures for collecting student suggestions and complaints, including at
least a description of the mechanism, aims, frequency, and level of participation and use
of the results.

55 | Results of the survey used to discover the satisfaction of the student, as well as reply
validity, trustworthiness and rate.

Reflections:

e Do procedures exist to measure student opinion?

e Are the existing procedures sufficient? Are they widely used?

e Are studies carried out to measure student satisfaction with the educational pro-
gramme?

e What are the results of the survey on student satisfaction with the educational
programme?

2.6.2 Graduate results

2.6.2.1 The profile of the graduate matches the graduate profiles outlined
in the educational programme

Aspects to evaluate to check compliance with the sub-criterion

e The existence of graduate knowledge and skills, as well as the graduates' profes-
sional profiles.

e Consistency between the graduate profiles and those foreseen in the educational
programme, with regards to knowledge acquired, and skills and abilities devel-
oped.

e Satisfaction that one year after graduating, and three years after that, the gradu-
ates from the educational programme show they are using: The acquired knowl-
edge and the skills (abilities, attitudes...) developed.
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e The existence of periodic and systematic studies of the graduates that study their
insertion into the labour market.
e Results of the studies carried out and the actions taken as a result of these.

Information on which the analysis is based

72 | List of knowledge and skills of the graduates, as well as the graduates’ professional
profiles.
53 | Documented justification that the students acquire the specified knowledge and skills
(exam models, list of qualifications, practical tests...).
56 | Results of the survey used to discover the satisfaction of the graduate, as well as reply
validity, trustworthiness and rate.
23 | Graduate monitoring studies. Frequency, results and conclusions.

1 | Actions carried out as a result of the employment insertion studies.

Reflections:

e Does the graduate comply with the ideal graduate profile?

e Are surveys carried out to discover graduate satisfaction?

e What are the results of the graduate satisfaction surveys?

e Are graduate monitoring studies carried out? Is the frequency of these adequate?

e Are the results of the graduate monitoring survey good? What conclusions are
derived from these studies?

e Are the results of the surveys taken into account in the decision making process
and in the implementation of improvements?

2.6.3 Academic staff results
2.6.3.1 The academic staff is satisfied with the educational programme
Aspects to evaluate to check compliance with the sub-criterion

e Existence of procedures to collect opinions of the academic staff. Aims, frequency
and use of the results.

e Existence of procedures to evaluate the satisfaction of the academic staff. Aims,
frequency and use of the results.

e The academic staff's satisfaction with the different aspects of the educational pro-
gramme:
- with the organization of the teaching (distribution, times, load, practicals),
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- with the installations and infrastructures used in the Educational Process (class-
rooms, laboratories, library, work spaces, collaborator and assistance centers),
- with the studies plan and its structure (contents, consistency, flexibility, up-

dates...),
- with the teaching-learning process itself (methodology, tutorials, mobility, ex-

ternal internships...).

Information on which the analysis is based

98 | List of the procedures for collecting the opinion of the academic staff, including at least a
description of the mechanism, aims, frequency, and level of participation and use of the
results.

99 | List of the procedures for evaluating the satisfaction of the academic staff, including at
least a description of the mechanism, aims, frequency, and level of participation and use
of the results.

100 | List of the procedures for collecting suggestions and complaints from the academic staff,
including at least a description of the mechanism, aims, frequency, level of participation
and use of the results.

101 |Results of the survey used to discover the satisfaction of the academic staff, as well as
reply validity, trustworthiness and rate.

Reflections:

e |s the satisfaction of the academic staff measured with respect to different aspects
of the educational programme?

e What are the results?

e Are improvement actions carried out based on the results?

2.6.4 Results in society

2.6.4.1 The satisfaction of employers and other groups of interest, with
the knowledge and skills of the graduates

Aspects to evaluate to check compliance with the sub-criterion

e The satisfaction of employers and other groups of interest (administration, fami-
lies, sponsors, any type of student, staff, visitors...) with the use of: the knowledge
acquired by graduates from the educational programme, and their skills (abilities,
attitudes...).
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Information on which the analysis is based

57 | The results of the survey used to discover the satisfaction of employers and other groups
of interest, as well as their validity, trustworthiness and response rate.

Reflections:

e |s the satisfaction of employers and other groups of interest with the knowledge
and skills of the graduates measured?

e What are the results?

e Are improvement actions carried out based on the results?

2.6.4.6 The activities that link the educational programme with society in
the national and international realm produce results

Aspects to evaluate to check compliance with the sub-criterion

e The results of the link between the educational programme and society:

- agreements with other universities and public and private bodies,

- links with professional and business organizations,

- links with professional colleges and collegiate organizations,

- agreements and links with collaborating and assistance centers,

- links with associations,

- other activities: forums, conferences, debates, university for older people, sum-
mer courses, grants and awards from external bodies, links with secondary
schools, etc...

Information on which the analysis is based

80 | List of the different activities that link the educational programme with society.

25 | Studies and reports on the educational programme’s social link (surveys, questionnaires,
etc.).

93 | Results of agreements and contracts with other universities, public or private bodies,
professional and business organizations, associations, collaborating and assistance
centers that show the link with society.

Reflections:

e What are the activities that link the educational programme with society?
e Are these activities adequate and sufficient?
e Do they produce specific results?
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3. Improvements plan work tool

3.1 Introduction

The excellence of an organization is best shown by its ability to grow with continu-
ous improvement on each and every one of the processes that govern its daily ac-
tivity. The improvement occurs when the organization learns from itself and from
others, in other words, when it plans its future taking into account the changing
environment that surrounds it and the collection of strengths and weaknesses that
define it.

Planning its strategy is the main means of making a qualitative jump in the service
it offers to society. To accomplish this, it is necessary to carry out a diagnosis of
the organization’s situation. Once this has been executed, it is relatively simple to
determine the strategy to be followed so that the person who receives the services
perceives, to a significant extent, the improvements that have taken place. Leaning
on your strengths to overcome you weaknesses is, without doubt, the best option
for change.

The aim of this section is to provide support to university institutions in the de-
velopment of an improvements plan, once the evaluation process has concluded.
Taking into account the internal vision of the evaluated unit and the vision of exter-
nal assessors, the team responsible for the unit formulates improvement proposals
that will be negotiated with those in charge of the institution.

The improvements plan forms part of the objectives of the continuous improve-
ment process, and, as such, is one of the main phases to be carried out in this
process. The elaboration of this plan requires the backing and involvement of all
the university managers that, in one way or another, are related to the unit. The im-
provements plan includes the strategic decision about what are changes that need
to be incorporated into the different processes in the organization, so these are
perceived to be providing a better service. Such plan, as well as providing a basis for
detecting improvements, must allow for the control and monitoring of the different
actions to be performed, as well as the incorporation of corrective actions in the
case of unforeseen contingencies.
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To draw up the plan, it is necessary to establish the objectives that it is hoped shall
be achieved and to plan the tasks to accomplish these. The improvements plan
makes it possible to:

e |dentify the causes of the detected weaknesses.

e |dentify the improvement actions to be applied.

e Analyze their viability.

e Establish priorities in the lines of action.

e To have a plan for the actions to develop in the future and a monitoring and con-
trol system for these.

e Negotiate the strategy to follow.

e Increase management efficiency.

e Motivate the university community to improve the level of quality.

The plan developed on the basis of this section makes it possible to develop the im-
provement actions in an organized, prioritized and planned manner. Its implemen-
tation and monitoring must be oriented towards improving the quality of university
teaching so that this is clearly perceived by those on the receiving end.

3.2 Steps to follow for elaborating the improvements plan

The main steps to follow for elaborating the improvements plan are described be-
low:



3.2.1 Identifying the improvement area

Once the diagnosis has been carried out, the assessed unit will know its main
strengths and weaknesses in relation to the environment that surrounds it. The key
resides in the identification of the areas to improve, taking into account that this
requires that the weaknesses be overcome by leaning on the main strengths.

3.2.2 Detecting the main causes of the problem

The solution to a problem, and as such the achievement of an improvement area
goal, begins when its origin is understood. There are many methodological tools for
identifying these. The following stand out:

e Fishbone diagram (cause and effect)
e Pareto diagram

e Quality house

e Brainstorming
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The use of one of the above or other similar tools helps us to analyze the problem
to a greater extent and to prepare the way when it comes to defining improvement
actions.

3.2.3 Formulating the objective

Once the main improvement areas have been detected and the causes of the prob-
lem are known, the objectives must be formulated and a period fixed for them to
be achieved within.

As such, when drawing these up the following must be taken into account:

e The intended result must be clearly expressed.
e The objectives need to be specific.
e The objectives must be clearly drawn up.

The following characteristics must also be complied with:

e Realistic: The possibility of achieving the objectives.

e Concise: Fulfillment in time and level.

e Flexible: Susceptible to modification in the case of unforeseen contingencies with-
out losing the initial focus.

e Understandable: Anyone involved must be able to understand what is hoped to
be achieved.

e Obligatory: The will to achieve these results, doing whatever is necessary to fulfill
them.

3.2.4 Select the improvement actions

The following step will be to select the possible improvement alternatives so that
you can later prioritize the most important. The use of a series of techniques is pro-
posed (brainstorming, nominal group technique, etc) to facilitate the determination
of the improvement actions to be carried out to overcome the weaknesses. This
means having a list of the Main actions that must be carried out in order to comply
with the pre-established aims.



fri@ nits

3.2.5 Carry out a planning process

The list obtained is the result of the exercise carried out, without having applied any
priority order. However, some restrictions inherent to the actions chosen can condi-
tion their implementation, or make it advisable to put them off or leave them out of
the improvements plan. As such, it is essential to get to know all the restrictions that
condition an action’s viability. Establishing the best priority order isn’t as simple as
proposing, initially, the execution of those actions associated with the most urgent
factors: other criteria must also be taken into account. The most important include:

o Difficulty of implementation

The difficulty involved in implementing an improvement action could be a key fac-
tor to take into account, as this may determine whether or not it can be fulfilled.
They must be prioritized according to the level of difficulty.

DIFFICULTY

e Implementation period

It is important to take into account that there are improvement actions the reach
of which is totally defined and do not require excessive effort, meaning that these
can be carried out immediately or in the short term. On the other hand, there are
actions that need other works to be carried out first or require a greater implemen-
tation time.

DURATION
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e Impact on the organization

Impact is defined as the result of the action to be carried out, measured by the level
of improvement achieved (a radical change has a much higher impact than small
continuous changes). It is also important to take into account the level of deploy-
ment involved. If this affects various qualifications its impact will be greater as will
the duration of the measure.

IMPACT
1 NONE 2L.OW 3 AVERAGE 4 HIGH

Below is a table that is useful as a tool when it comes to establishing priorities for
the improvement actions identified above. Once the points for each factor have
been established, the sum of these is established, which serves as an orientation
for identifying priorities amongst those that have higher total points.

Improvement actions to
be carried out

Difficulty Duration Impact Prioritization

3.2.6 Monitoring the improvements plan

The following step is the elaboration of a schedule for monitoring and implement-
ing the improvements plan. This will include the ordering of the priorities with the
time periods established for carrying these out.

3.3 Protocol for elaborating the improvements plan

To perform the proposed improvement actions, it is necessary to identify the specif-
ic tasks to be carried out in order to achieve the objectives. For that several aspects
need to be determined:

e who is responsible for implementing and carrying out the improvement actions,
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e the different tasks to be carried out,

e the necessary materials and human resources,

e the fulfillment period,

e the start date,

e the monitoring indicators and

e those in charge of carrying out the control and monitoring of indicators.

It is likely that this planning include a negotiation between all the managers and
those involved, at different levels, in the assessed qualification. Also, the fact of giv-
ing an appropriately formal character to the improvements plan, according to the
characteristics and working methods of each institution, makes its success more
favorable, and as such, favors the success of the previously fixed objectives.

The protocol that should be followed in order to construct the improvements plan
and to monitor it throughout its implementation is shown in the next section. It is
made up of a series of tables that must be filled out in the order in which they are
presented, as explained earlier in this guide.

3.3.1 Identification of the improvement areas

The collection of strengths and weaknesses detected during the institutional evalu-
ation process will be the starting point for the detection of the improvement areas.
It is possible that the analysis centered on the criteria of the model, given the in-
terrelation that exists between these, will give rise to the appearance of strengths
and weaknesses that, nuances apart, may be repeated. Wherever possible, these
should be included in large logical blocks.

T |2 | €2 &2 ||
=9 > |2 |||
=9 = |||
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3.3.2 Detecting the main causes of the problem

Once the areas of improvement are known, it will be necessary to identify the
causes of the problem following the recommendations established in point 3.2.2
and to include these in the table included below. As many tables as there are identi-
fied improvement areas will be filled out.

3.3.3 Formulation of the objective

Once the causes of the problem are known the objective to be achieved will be fixed
according to what is explained in point 3.2.3 and will be reflected in the same table.

3.3.4 Selection of the improvement actions

The selection of the improvement actions is the logical consequence of knowing
about the problem, its causes and the fixed objective. Applying an appropriate
methodology, as recommended in point 3.2.4, it is possible to select the most ap-
propriate actions. The number of actions will depend on the complexity of the prob-
lem and on the organization of the internal management of the qualification.

It is important to take into account that this exercise must be undertaken with total
and complete freedom; the restrictions will be taken into account in the following
step, when we have to carry out the prioritization. If there are limitations during the
selection, the possible actions would be limited from the outset.

Description of the problem

Causes that provoke
the problem

Objective to be achieved

Improvement actions

s WEISEE

Expected benefits
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3.3.5 Carrying out the planning and monitoring

Now it is possible to begin to choose and priorities the actions to implement and to
establish the elements necessary to achieve the pre-established objective.

To priorities the improvement actions we will follow the indications established in
point 3.2.5

1.1
1.2
1.3
(...)

Once chosen by priority order, we will construct an improvements plan which also
incorporates the elements that make it possible to carry out the detailed monitor-
ing of the plan, in order to guarantee its efficiency, in agreement with the table that
will be added below.

The table obtained will possibly implicate the assessors’ unit and other university
bodies, making it necessary to negotiate between the different implicated parties,
with the aim of obtaining agreement between them. This agreement will constitute
the plan to be applied, in order to obtain improvement in the quality of the service
offered, an improvement which must be clearly perceived by those on the receiving
end.
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3. Glossary

e Academic personnel: university instruction personnel who carry out instruction
and research activity.

e Accessible and public information: collection of data, messages and documents
referring to the training programme issued publicly and with simple access.

e Administration and service personnel: non-instruction officials or staff personnel
making up the administrative structure of University management and services.
(Catalogue of Indicators of the Spanish Public University System. University Coor-
dination Council, 2002)

e Assessment methodology: the various methods and techniques used for the ap-
proval or verification of acquired knowledge and the skills developed for the stu-
dents.

e Communication and dissemination: processes by which information is transmit-
ted and directed to the context outside of the university community; that is, both
the society and the members of the university community and/or the training
programme.

e Continuous improvement: concept employed in the management models imply-
ing a continued effort by the organization to advance the quality of the training
programme.

e Course: collection of fundamental and necessary matters for obtaining training
and later a university degree. Academically, the course is broken down or is struc-
tured in parts or elements, called “subjects.” If there is no breakdown or struc-
turing of a course into subjects, then the concepts of “course” and “subject” are
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coincidental. (Catalogue of Indicators of the Spanish Public University System. Uni-
versity Coordination Council. 2002).

e Credit: unit of measurement and assessment of the academic activity, including
theoretical and practical teaching, constituting each study plan.

e Criterion: principle or axiomatic basis defined a priori on which can be issued an
assessment.

e Discipline: grouping of knowledge structured according to a collection of related
phenomena.

e Employment programme: a regulated project intended to orient students in the
final phase of studies to obtain their first jobs.

e Experiential spaces: specific work spaces that allow the student and the professor
undertake tasks of instruction and research.

e External Assessment Committee: group of external assessors who carry out the
External Assessment of the evaluated degree.

e External practices: collection of training activities carried out by the students in
businesses or institutions, aimed at developing the practical and professional as-
pect of the training programme. These are of an obligatory or voluntary nature
and are recognized or non-curricular.

e Evidence: proof that demonstrates the veracity of the data provided.

e Graduate: student who has completed all of the credits that comprise the study
plan, without considering whether or not the university degree has been request-
ed.

e In the case of the ECTS are included other directed academic activities and the
amount of work that the student must carry out to complete the courses, subjects
or equivalents and thus attain the educational objectives (European Convergence
Framework document, MECD, March 2002).

e Graduation profile: a defined collection of knowledge and skills that the students
must have at the end of the training programme.
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e Horizontal articulation of subjects: Coherence and sufficient sequencing, within
the same academic course and throughout the course of study, of the contents of
subjects comprising the study plan to be evaluated.

e Improvement plan: Collection of actions planned, prioritized, timed and directed
to improve the unit and the assessment process. The university carries out the
review of the results of the External Assessment and the self-assessment report.

e Indicator: qualitative or quantitative expression to measure the point to which
previously set objectives are attained in relation to the various criteria to evaluate
for a specific programme (each criterion can be evaluated with one or several as-
sociated indicators).

¢ Information system: processes and procedures destined to transform the data
produced by the organization responsible for the training programme and the uni-
versity institution into reliable, complete, easily accessible and timely information
for administration and decision-making.

e Integral training of the student: activities oriented towards the development of
various areas of strength of the student, intellectual, emotional, aesthetic and
physical, in academic and personnel areas, in order to encourage his or her prepa-
ration as a citizen and as a professional.

e Integrative actions: regulated actions aimed at encouraging integration and adap-
tation of the newly-enrolled student both to the training programme and to the
University.

e Knowledge and skills: collection of knowledge, abilities and abilities related to
the training programme that enable the student to develop the professional tasks
collected in the graduation profile for the programme.

e Laboratories and workshops: spaces destined for the execution of practices, ex-
periments, assemblies and other academic activities planned for the training pro-
gramme.

e Labour market: the place where employers seek workers and workers seek em-
ployment.
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e Management: action or actions carried out for administering the training pro-
gramme and attaining its objectives.

e Mentoring programme: a regulated project intended to serve students from the
human and learning point of view, providing counseling on academics and cur-
riculum.

e Newly-enrolled student: persons registering in the training programme for the
first time, without taking into consideration whether they were previously en-
rolled in another training programme in the same University.

e Objectives of the training programme: aspects, proposals and intentions to be
attained and previously defined in the training programme among those found in
the graduation profiles.

e Official study plan: collection of teachings organized by a University, according
to official directives, and approved by the University Coordination Council, the
completion of which implies obtaining, in the case of the degree programmes, the
Bachelor’s degree or that of architect or engineer.

¢ Organization of teaching: collection of norms or actions established in a institu-
tion of higher learning, with the purpose of structuring activities for the teach-
ing- learning process of a training programme. (According to possible definitions
in the RAE.)

¢ Planning: the process by which the team, persons or organization responsible for
the training programme, designs the strategies for attaining its objectives.

e Policies: statements or general interpretations that orient the thinking of those
responsible for the training programme in decision-making.

¢ Principles: fundamental reasons that serve those responsible for the training pro-
gramme for its governing.

e Professional collaborator: professionals of external institutions and/or assistance
centers who collaborate with the training programme without being integrated
into the academic structure of the university (for example: professionals of clini-
cal institutions, without contractual relationships with the university, who are in
charge of supervising the practices of the students).
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e Representative sample: collection of observations obtained from a population,
through a random mechanism that provides, for precision and validity, inference
of the results of the sampled population.

e Results: consequences of the processes related to the training programme.

e Satisfaction of the...: perception of the various collectives of the training pro-
gramme, with respect to the satisfaction and expectations of each of them with
the training programme or aspects of it.

e Self-assessment Committee: organization made up of members of the evaluated
unit assigned to produce the Self-assessment Report and the Improvement Plan.

e Strategy: collection of actions and behaviors of persons, team and organization
responsible for the training programme, coordinated and oriented to attaining its
objectives.

e Structure of the information system: Collection of processes established to trans-
form data into information for administration.

e Student: person enrolled, during the period referred to, in at least one subject
of the training programme to be accredited. Persons coming from exchange pro-
grammes are not included as students of the training programme. “Glossary of
Terms of Indicators of the University Coordination Council.”

¢ Student equivalence to full time: total credits registered divided by the average
credits corresponding to the same academic course.

e Student learning time: dedication of the student to the training programme, tak-
ing into account the class times established and the personnel work required ac-
quiring knowledge and completing the programme successfully.

e Subject: teaching unit that administratively composes the study plan. Academi-
cally, it constitutes part of a course. (Catalogue of Indicators of the Spanish Public
University System. University Coordination Council. 2002).

e Suitable admissions profile: a defined collection of knowledge and skills newly
enrolled students in the training programme must have for its proper develop-
ment.
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e Support programme oriented towards improving learning: a regulated project
intended to provide the student with methods and techniques that help and favor
acquisition of the knowledge and skills collected in the training programme.

¢ Team responsible for the training programme: group of the university commu-
nity responsible for the policy and the management of the training programme.

¢ Teaching and learning methodology: the various methods and techniques used in
the teaching — learning process. (See teaching and learning process).

¢ Teaching and learning process: development of teaching and learning actions
leading to successful training of the student according to the objectives of the
training programme.

¢ Teaching resources: materials, teams, infrastructures and means for the develop-
ment of the teaching — learning process of the training programme.

¢ Technical Quality Unit: the generic name of the organization of the university
assigned to provide support and technical advice to the unit in the processes of as-
sessment, accreditation and certification of the institution.

¢ Tools for the assessment: documents and work instruments facilitating the execu-
tion of the assessment processes. There are different types according to the com-
mittee to which they are directed and the corresponding assessment programme.

¢ Training programme: a collection of organized teaching leading to obtaining a
title or degree along with all of the regulatory, technical, human and material ele-
ments surrounding it and to attaining the objectives established by the organiza-
tion responsible for it.









